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Abstract: This study is meant to reflectively discuss the struggle of non-English-major students at the State 
College for Islamic Studies (STAIN Manado), based on Rebecca Oxford’s theory of Language Learning 
Strategies (1990) combined with the concept of successful or good language learners (Naimen, 1978 in Ghani, 
2003). The level of English Learning Strategies (ELS) by non-English-major University freshmen, the types of 
strategies used the most and least often by these students in learning English as well as the reasons that explain 
whether or not specific types of ELS are chosen, are examined. A total number of 115 ESL students of STAIN 
Manado (population 460) responded to 50 questions of the Strategy Inventory for Language Learning (SILL) 
Version 7.0 developed by Oxford (1990). Classroom observations and interviews of representations of 
respondents who show very high scores and very low ones on SILL are also employed. The first finding suggests 
that the investigated students used a moderate level of ESL language learning strategies (the SILL average score 
is 2.9on a 1 to 5 scale). Secondly, they mostly used Indirect Strategies, which means that they did not involve the 
direct use of English when actually learning English. It is recommended that university ESP teachers train 
students on the use of Direct Strategies to enhance their performance in English.
The Issue
Learning English is still a major challenge for Indonesian learners of English as EFL, despite the 
advances in research, teacher education and pedagogical theory, and practices in our country. One of the 
inescapable reasons for this is the lack of opportunities of practicing English skills in the real world. This issue, 
in general, is still true for non-English majors, therefore, apropos to the students of the Manado State College for 
Islamic Studies (Sekolah Tinggi Agama Islam Negeri Manado[to be referred to as STAIN ), who are the object 
of this study.
In addition, even the most motivated learners of English cannot achieve maximum resultsdue to 
ineffective strategies in learning a foreign language. As an English teacher myself, I observed that our students 
were unaware that the specific task of English acquisition requires specific approaches or learning strategies in 
order to achieve a more satisfactory outcome.
According to Rebecca Oxford (1990), “Language Learning Strategies (hence forwardLLS)” is 
defined as:  “specific actions taken by the learner to make learning easier, faster, more enjoyable, more self-
directed, more effective, and transferrable to new situations”.
Similarly, O’Malley and Chamot(1990) theorize that ‘learning strategies” are“procedures, employed 
by the learners, in order to make their own language learning as successful as possible”. They further suggest 
that these strategies include:
…focusing on selected aspects of new information, analysing and monitoring information during 
acquisition, organizing or elaborating on new information during the encoding process, 
evaluating the learning when it is completed, or assuring oneself that the learning will be 
successful as a way to allay anxiety(O’Malley and Chamot1990).
Aims of the Project
Triggered by the-isenigma, this study was initiated aiming to scientifically and reflectively examine 
three main issues surrounding the greater research question of “The strategies employed by the students of the 
Manado State College for Islamic Studies (Sekolah Tinggi Agama Islam Negeri Manado (STAIN 
Manado)”. The research objectives are to study the performance of these students in terms of: a) the level of the 
use of language learning strategies; b) the types of strategies used and c) the reasons behind them i.e. why and 
how they actually employ some language learning strategies but avoid others.
Research Methods
The respondents of this study are115of460 freshmen students from the2013-2014 academic year of the 
three existing facultiesof STAIN Manado:Syari’ah (Islamic Law), Tarbiyah (Islamic Education),and Ushuluddin
(Theology). These students come from 6 sample classes of the total of 9 freshmen study programs  i.e. one 
sample class per study program in each of the respective faculties. In detail, the sample respondents were55 
students from the all Class –A students of the Syaria’ah School (comprising of 3 study programs i.e. the Islamic 
Family Law Program /IFL, the Islamic Economy Law/IEL and the Syari’ah/Islamic Economy Program 
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/Syar.E).The school of Islamic Education is represented by 45 students (from the Islamic Religion 
Education/IRP and the Islamic Educational Management Program/EMP); The Qoranic Tafsir Studies (QTS).  
The only program of the School of Ushuluddin is represented by 15 students. Of all the respondents, 6 students 
were intentionally chosen to be interviewed based on their profile results from the initial survey.
Triangulation of the data on how the students of STAIN Manado used the strategies in learning English 
as EFL, was employed:
1. The Strategy Inventory for Language Learners (SILL) Version 7.0 questionnaire was designed by Rebeca 
Oxford (1990) specifically to measure the level of the Language Learning Strategies (LLS) included the 
sub-strategies. This instrument was specifically chosen to suit the theoretical backdrop of this study that 
relies mainly on the LLS theory developed by Oxford herself. The SILL instrument contains 50 questions 
divided into 6 parts representing the sub-LLS, to be responded to by the students of the sample classes by 
choosing one of the five options of LLS that is most relevant to their experience in learning English. The 
individual scores are averaged.
2. The non-participatory observations focused on the observable behavior of the students using their own 
version of LLS during class meetings in the first semester of the 2013-2014 academic year (2 meetings for 
each sample class). 
3. Cross-checking, deepened and clarified the data collected from SILL and LLS in which the selection of 
interviewed representatives of students from the high proficiency category and the less proficient ones was 
based on their College Entrance Exam (SPMB) on English items only.
The data analysis was done through a combination of both the quantitative and qualitative tradition due 
to the different outcomes resulting from the different nature of the research questions of this study. The 
quantitative analysis, which is limited only to a descriptive statistics-counting average score SILL instrument, is 
employed aiming to find out the level of LLS use and the average score of each of the sub-strategies
The role of the qualitative analysis of the observations and interviews is to explain the result of the 
SILL profiles, concerning the reasons and the respondents’ individual attributes such as motivation, learning 
style, and their English learning experience.
Key Findings
The analysis of the SILL instrument based on the average SILL scores from the questionnaires’
responses from the learners of this study reveals two major findings: 
1. The data shows that the level of LLS by the students of STAIN Manado is categorized as MODERATE. The 
overall average score of all respondents representing the first semester students of this college is  2.9 based 
on the SILL score scale of1 to 5 as seen below (Oxford,1990):
Category Meaning Score
HIGH
Always or almost always used 4.5 to 5.0
Usually used 3.5 to 4.4
MODERATE Sometimes used 2,.5 to 3.4
LOW
Generally not used 1.5 to 2.4
Never or almost never used 1.0 to 1.4
This finding suggests that this moderate level of students learning English shows that the newly enrolled 
students at STAIN Manado tend to be passive when studying this most important foreign language subject in this 
country. Lacking independency, involvement and responsibility in the planning, conducting and evaluating their 
own learning process are the main reasons behind this relatively discouraging result. 
Furthermore, the interview of the respondents with the highest SPMB and SILL scores, unveiled that their
interest and initiative to learn English outside the classroom to be minimum. (Interview were conducted with 
Intan, a psuedonym, and 5 other students). The observations also show that some respondents tend to wait for 
their teacher to assign  tasks; however,  when this happens, they depend on their classmates for assistance in 
completing the assignment, or merely copy his/her friend’s work observations of class IEL &QTS 8th, October 
2014 &EMP -A October 10th 2013). 
2. The second finding of this study is that the freshmen students observed at STAIN Manado use Indirect 
Strategies in learning English, which by LLS definition is that they do not involve the use of the target 
language (English).Simply put, these learners do not speak, write, listen to or read anything in the target 
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language. The Indirect Strategies are the Meta-cognitive Strategies: planning and evaluating learning, 
whereas the Affective Strategies are:  controlling emotions, whilethe Compensation Strategies refer to 
compensating for  lost knowledge items(Oxford, 1990,pp 135-150).
The ranking of the usage of each type of LLS is shown in the table below:
This finding means that these investigated learners of EFL do not employ or might notbeaware of using 
more effective ways to increase the quality of their learning. As shown by the chart above The Indirect Strategies 
of the Meta-cognitive LLS is the one strategy with the highestaverage level SILL score, meaning the mostly used 
one. Those intervieweduse the Meta-cognitive sub-strategies of paying attention when they hear somebody 
speaking English, think (in  Indonesian) about their own progress in studying English, find out ways of how to 
be better EFL learners, and are aware of the mistakes and errors when using the target language, etc. Similar 
findings wereput forwardbyGoh &Kwah (1997). 
On the contrary, the use of the Direct Strategies (the Social Strategy: learning with others, the 
Memory Strategy: memorizing effectively, and the Cognitive Strategies: using all mental process in learning)
are actually more valuable in achieving better outcomes, because the elements of English as the target language 
aremaximized.  (Oxford, 1990;Chou Yen-Lin, 2004), are not favorable among the studied learners.
The observations support this finding, as when even in  English classes. these learners do not use 
English when communicating with their classmates despite frequent warnings from their teachers to avoid the 
use ofIndonesian, the source language(observation of the IEM, IFL, IE and IEL, October to November 2013).
In the interviews, most learners confess that the reason of their avoidance of English in classroom 
setting is mostly due to their lack of confidence to speak English, because their vocabulary range is limited, in 
addition to the fear of making grammatical errors when speaking (see also O'Malley &Chamot, 1990 ).This 
presents abarrier even to these teenagers of Manado who are known as easygoing, overt and friendly people from 
among the Eastern Indonesia ethnicities
The least type of the LLS used by the respondents of this studyis the Cognitive Strategy.Its sub-
strategies of writing notes, personal letters or reports in English and reading for pleasure are the most rarely 
practiced LLS by these learners. 
This finding contradicts the findings of other LLS research that suggest opposite 
results(Chamot&Küpper,1989). 
The use of LLS by maximizing the thinking and reasoning would seem to be “a painful effort” to put 
into practice in STAIN Manado, whatever teaching and learning approaches and or whatever qualifications the 
teachers have. This argument is based on the fact that as one of the not-highly accredited small universities, our 
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the 2013-2014 STAIN Manado SPMB Local Committee).This is due to our entrance policy which focuses more 
on the quantity than the quality of in-coming students.
Observations  of the sample classes show that about half of the students are struggling to comprehend 
the lesson being explained by the teachers in English. A typical answer of the observed learners for this has 
always been “Sorry, Maam/Sir we forgot the words/tense”. The interviews of students whose levels of the 
Cognitive Strategies are very low confirm that this is the result of  minimum retention of previously learned 
English lessons before entering STAIN Manado. 
However this weakness can be compensatedforby maximizing use of other LLS such as training the 
students to practice the items of the Social and Affective Strategies in addition to teaching them less complicated 
Cognitive Strategies.
Significance of the Project
As a reflective research, this study, offers: firstly, insights for the instructors of EFL especially in 
collegesconcerning studentswhose characteristics are similar to the respondents of this investigation to conduct a 
simple profiling of their students or needs analysis by involving them in the planning of their lessons. Learners’ 
input on their motivations, learning styles, personalities and demographic data, previous experiences in learning 
English as well as their results, all contribute to the choice of LLS use as valuable and should be considered for 
the sake ofstudents’ own success in learning this “difficult subject”(Oxford,1990,p.10 and  Knowles,1975).
By increasing the involvement of learners in designing their learning, means sharing the responsibility 
of the  their EFL learning process from the hands of traditional top-down decision makersas well asthe 
instructors with the students themselves. Therefore, learners’ participation in English classes can be increased as 
well their self-monitoring of  evaluations to determine their own level of success. In other words, learners should 
be presented with a very interestingpiece of advicefrom Azhar (2010-2011) “What’s In it For Me /WIHFM”
when doing something, including learning a foreign language.
The second recommendation that is built upon the findings of this study is that training how to learn a 
foreign language more effectively should be introduced and fostered.The reason beingthat most of our learners 
of EFL are neither aware of the existence of LLS nor  specifically trained to use them.Learners of English should 
learn “how to learn better” by being overtly introduced to  some possible ways of doing it better in accordance to 
their needs and individual attributes to be a good language learner (Naimen, 1978 in Ghani, 2003).
To conclude, each of the Language Learning Strategies (LLS) has its own benefits and disadvantages 
based on the learners’ individual differences, the type of tasks or language skills and some other external factors 
beyond the pedagogical aspect of EFL education in Indonesia. Nevertheless,  trainingthrough LLS, that is the 
main premise of Oxford’s theory, should be made known to students and other stake holders of the teaching of 
English in colleges and universities in this country if they are to achieve higher mastery of English.
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